As a demand of English learning, eighth grade students need to be able to write a recount text about their personal experiences. For this reason, this study employs a qualitative case study research design to analyse students' writing of recount text. The data were obtained by collecting students' writing in two different classes of eight grade junior high school in Bandung, Indonesia during the even semester of academic year 2016/2017. The self-composed recount texts were selected based on different proficiency levels as suggested by the English teacher of the school. For the framework of the text analysis, this study draws on Systemic Functional Linguistic theory, and recount text. Meanwhile, content analysis was employed to explore the analysis of the writing. The results presented that majority of problems on the students' writings consist of social function and language feature. In terms of language features, there were still several errors in spelling, punctuation and capitalization. In term of Interpersonal metafunction, errors usually occurred in the Finite as there was an overlap of past tense and present tense. As a result, it was found that most of the clauses were written in material process and it still lack of reference in the theme-rheme structure.
I. INTRODUCTION
Indonesian population is multilingual with various regional languages across the archipelago. There are about 700 languages of which more than 150 are spoken by over 10,000 speakers in Indonesia (Hamied, 2015, p. 32) . For English as a foreign language, there is a scrutiny in the teaching process to face the intervention challenge. Regarding to the influence of English to Indonesian language, an approximate percentage of 57% are drawn from English words, meanwhile others are borrowed from Arabic (18%), Javanese (18%), Dutch (2.5%), and Jakarta Dialect (1.2%) (Wijana, 2009 in Wijana, 2014 . To learn English as a foreign language, there may be no doubt that Indonesian student might experience difficulty in terms of structure and context. In other words, this condition is also considered as interlanguage which describes the language learner develops a linguistic system of his native language (L1) in mastering the target language (L2) (Selinker, 1972) . In brief, it is a condition when L1 influences the L2 linguistic system and causes an error in representing a proper target language. Therefore, it is significant to address this issue in order to provide educational resources for teaching in teaching writing.
Regarding the current curriculum in Indonesia, there have been several studies of Systemic Functional Linguistics (SFL) perspectives on students' writing analysis in EFL setting. Nurohmah (2013) studied writings of eighth semester students of English Department in one university in Bandung, Indonesia. Using SFL analysis, majority of students cannot differentiate between the use of simple present, past tense, irregular, regular verb, and prepositional phrase (Nurohmah, 2013) . In another case study conducted in junior high school in Indramayu, Indonesia, most of the students still made mistakes in identifying past verb in writing recount text (Yulianawati, 2015) . Noviyanti (2015) reveals that mostly students used the reiteration pattern by repeating the same element as a theme and employed the zigzag pattern to make a sense of cumulative development of a text. Another study identified that transliteration is also the most common interference used by the students, followed by omission errors, spelling errors, incorrect pronoun use and incorrect word use (Owu-Ewie & Lomotey, 2016) . Meanwhile, this study concerns on the analysis of student's error in recount text writing. Taken in one junior high school in Bandung, Indonesia, the analysis of the writings is viewed in the aspect of lexico-grammar analysis using mood structure, transitivity structure and theme structure as parts of interpersonal metafunction, experiential metafunction and textual metafunction. Therefore, based on the preliminary research in the research site, interlanguage found in the students' writing and extended to major mistakes related to metafunctions.
The syllabus of English subject aims at developing the competency to communicate in both spoken and written language through integrating the four language skills, listening, speaking, reading and writing. Previously, the English curriculum was underpinned by systemic functional linguistics (SFL) and genre-based approach (GBA) to support the relationship between language and its function in social settings. However, since Curriculum 2013 is implemented, it turns to scientific approach with the support of communicative competence; therefore the demand to the teacher's creativity may rise. Unfortunately, many teachers do not have much knowledge about teaching genres in the classroom (Derewianka, 2003) . Based on the research by Derewianka (2003) , teachers seem to emphasize the generic structure of genres which often leads to the confusion. Moreover, the teaching process tends to focus only on limited subtypes of genres. For instance, the teacher is only teaching a personal recount while neglecting other type of recount like historical recount and factual recount. Therefore, it might affect students' understanding in composing the target text.
As previous studies mostly concern on the analysis of recount text based on the grammatical error, this study intends to analyse students' selfcomposed recount text in SFL perspectives and its implication toward the meaning of the text. Therefore, a critical analysis is carried out in the context of SFL perspectives; hence it gives a comprehensive reflection of the actual teaching result and the learning objective. Besides, analysing student's writing through SFL perspectives could help teachers understand how the students create contextual meaning in their composition through its structure and organization. As a result, this paper attempts to explore the incorporation of lexicogrammar analysis (mood, theme and transitivity) into students' recount writing. The results are expected to contribute upon the development of teaching writing through SFL perspectives for future teachers' lesson plan. Furthermore, the information in this study can be alternative sources and guidance for future researches on the same interest.
A. The Nature of Teaching Text in 2013
Curriculum Concerning with Ministerial Regulation No. 23 The year 2015 about National Literacy Movement, the recent curriculum aims at fostering student's interest in reading as a demand for 21 st Century teaching and learning (Buku Saku Gerakan Literasi, 2016) . Previously, the English curriculum was underpinned by SFL and Genre-based Approach (GBA) in which language skills are taught based on the productive skills and receptive skills. In general, the implementation of GBA in the previous curriculum was also to enhance students' communicative competence. The competence refers to the definition proposed by Canale (1983) , including grammatical competence, sociolinguistic competence, discourse competence and strategic competence. The four major elements highlight the importance of integrating communicative competence into language teaching approach. The types of genre developed in curriculum cannot be applied without the development of other competences (Zhuang, 2007) . At the moment, the focus of language teaching were seen clear but the practice of language teaching in Indonesia could not be adjusted in a quick process.
Several problems also occurred in implementing genre based approach in the national curriculum (Triastuti, 2011) . The method used in Indonesia is different from the context of Australia where the genre based approach was initially implemented to develop students' literacy skills in writing and reading in the context of English as a first and second language whereas in Indonesia, it is used to teach integrated language skills (Hakim et al., 2016) . In Indonesia, mostly teachers tend to misinterpret the standards of content into appropriate input texts. Teachers need to measure to what extent their selected text must be complex and authentic. Authentic texts are supposed to be produced in the course of genuine communication, not specially for purposes of language teaching (Nunan, 1999, p. 79) and that is teacher's creativity that plays a role to fit it into the classroom environment. Once again, the core problem is our situation when teachers are still not sufficiency enough to design a course independently. Therefore, the adoption of the genrebased approach has yet to bring satisfactory outcomes in terms of students' mastery of English language in Indonesia.
B. The Nature of Recount Text
Retelling past event is happening in daily life. In the form of a recount text, the students must retell the sequence of events or experiences which they have ever got in the past (Nafisah & Kurniawan, 2007, p. 65) . Basically, there are three types of recount: personal recount, factual recount, and imaginative recount. Recount text consists of orientation, record of events, and reorientation (Anderson & Anderson, 2003, p. 50) . It is marked by time and developed through series of events arranged in a chronological order. The writer/ speaker can also add any personal comment in the form of exposition, interpretation or evaluation to emphasize the incidents happened in the events. Language feature is very significant since the success of retelling event lie in the choice of word used by the writer or speaker. Based on Derewianka (1990) , types of recount go along with their language features. For instance, specific participants such as Mrs. Fiona, Mr. Morgan and so forth are used as a reference of personal closeness toward the text. The other features are including specific participants, circumstance of time and place, first person, additive conjunction, material process, and past tense (Gerot and Wignell, 1994, p. 194) . Students also need to acquire imaginative recount which involves an imaginary role and giving details of events. It means that students do not only retell but social process of a recount constitute to how students learn to narrate, to explain and to describe by activating their fund knowledge (Knapp & Watkins, 2005) . Based on the overview, it can be concluded that the teaching of recount text is an act of helping students in retelling personal experiences, histories or past events in a chronological order with meaningful choice of word.
C. Interpersonal, Experiential and Textual Metafunctions in Recount Texts
This section attempts to analyse whether a recount text is coherent and meaningful based on its schematic structure, social function and linguistic feature. Meanwhile, interpersonal metafunctions, textual metafunction and experiential metafunction will elaborate the work of students' in more specific explanation.
Recount Text in Interpersonal Metafunction
In communicative exchange, there are four basic speech roles proposed by Halliday, giving information, demanding information, giving good-& -services and demanding good-&-services (Thompson, 2014) . Since the purpose of recount is retelling past event, giving information is a fundamental purpose of communicative exchange in this case. It is usually written in declarative form. Interpersonal metafunction is realized by the Mood structure in which consist of Mood, Finite and Residue. There are also other parts such as the combination of predicator (verbal group) and complement (nominal group) and (optionally) adjuncts: comment adjunct, mood adjunct, and conjunctive adjunct. The Finite or lexical verb is fused due to the situation of past event. The lexical verb is usually written/spoken in the form of past tense (verb II) such as went, came, ate, sang, and etc. Modality might appear in several parts, meanwhile, Residue is formed from the emergence of adjuncts (adverbial group, and or prepositional phrase). Since recount deals with sequencing event, there are several types of adjunct, such as conjunctive Adjuncts include items such as for instance, anyway, moreover, meanwhile, therefore, nevertheless (Gerot & Wignell, 1994) . There might be several comment Adjuncts include such items as frankly, apparently, hopefully, broadly speaking, understandably, to my surprise.
Recount in Experiential Metafunction
The experiential metafunction deals with the clause as a representation through transitivity structure (Gerot & Wignell, 1994) with three main important parts, circumstance, participant and processes. It is used to express feeling, things, and thought including participant in certain circumstance. Since recount is mainly talking about events, it deals with action and reaction. There are five major processes used in recount text. First, it deals with material process because physical action is embedded to text, such as entered, throw, went, saw and etc. Therefore, the participant has the role as an actor of the process. Other element can take position as circumstance and as goal as the thing affected by the process. Recount text also concerns with mental process as it records people's engagement with their cognition, and senses. In fact, this process is a process of cognition such as thinking and knowing, process of perception such as seeing and observing, and process of feeling/affect such as wanting and liking. The participant is considered as Senser as doer of the process and other participants as a nominal group or clause conveying what is felt, thought or perceived.
Very often, we find verbal process in a recount text because the speaker/writer tend to cite, quote or directly say something. These are realised by two distinct clauses: the projecting clause encodes a signal source (Sayer) and a signalling (V erbal Process) and the other (projected clauses) realises what was said (Gerot & Wignell, 1994) . As recount tends to be declarative, relational process is also found in its form. It refers to the process which establish an identity are called Identifying processes and processes which assign a quality are called Attributive processes. The participants are called carier, token or value. In the sense of transitivity structure, there is also a possibility of ergativity appears in the recount text. For example, the word grow. It could be used in the sentences "I grew some flowers. It grew in my back yard." In the first sentence, the verb requires direct object which can be considered as a transitive form and the second one it turns into intransitive. For more elaboration, it could be found in practice and analysed by using material process.
Recount text in Textual Metafunction
The concept of textual metafunction uses the structure of theme and rheme. The term theme itself is used to refer a formal category of a starting point of utterance or as Halliday calls it a 'point of departure'. Basically, theme does not always refer to the subject of a sentence but the left-most important constituent of the sentence. Furthermore, theme is identified in declarative clause and non-declarative clause in which elaborating why subject is not always the theme of every clause. The order of how information is received usually goes by the theme, thematisation and stage. Conjunction also plays an important role as it functions to show logical relationship between particular clauses in the text. The sentence will be error if the conjunction 'because' is not there. It essentially aims to show logical relationship of result and reason between these two clauses. Basically, conjunctive Adjuncts such as however, therefore, alternatively, as a result show how the clause fits to the whole unit. Since the recount deals with sequence, text presents the conjunctive adjuncts play role to keep the story coherent. The examples of conjunctive adjuncts in maintaining the ordered events are the use of then, after that, next and so on.
II. METHODS
The present study intends to explore how student's recount text writing is analysed through the perspectives of SFL. Concerning to the phenomenon, the researcher utilised a qualitative case study approach. A qualitative case study design is useful to address explanatory questions to a social phenomenon (Hamied, 2017) . The fact that case study is closely related to its generalizability, Punch and Oancea (2014) believe that there are some types of case where generalization is not the main purpose of the study. Therefore, the data was collected from two students' works of recount text during English class. The writings were deliberately chosen from two female students at the eighth grade of a junior high school in Bandung, West Java, Indonesia during the even semester of academic year 2016/2017. The two writings were chosen based on the consideration that both of them represent the problems faced in writing class. The content analysis approach was used to analyse writing errors of students in the recount text. The data collected through the process of observing, analysing and interpreting. At first, a semi-structured interview was done with the English teacher. The questions of the interview were carried out based on the problems faced by the students in learning recount writing and the teacher in teaching writing. Furthermore, the researcher analysed and diagnosed the metafunctions in the samples to find out its appropriateness with the theories underlying recount text. As a result, a comprehensive analysis was done based on the social function, schematic structures, and language features from SFL perspectives namely interpersonal metafunction, experiential metafunction, and textual metafunction.
III. FINDINGS AND DISCUSSION
The section intends to represent how student' recount writing text are analysed in SFL perspectives, especially in terms of interpersonal metafunction, experiential metafunction and textual metafunction.
A. The Genre Analysis and the Social Function of the Text
The analysis of genre is done through an analysis of generic structure of the student's handwriting text. Ideally, recount text consists of orientation, record of events, and reorientation (Anderson and Anderson, 2003; Derewianka, 1990) . Meanwhile, the analysis of generic structure is as follows: 
B. Language Features Analysis in SFL Perspectives
The lexico-grammar analysis of the text was identified through the analysis of mood structure, transitivity structure and theme structure as parts of interpersonal metafunction, experiential metafunction and textual metafunction. This session explores how the clauses are structured to deliver the message expressed in each metafunction.
Interpersonal Metafunction Analysis
The interpersonal metafunction explores how relationship between the semantic organization of interaction and grammatical differences in the Mood structure of clauses (Eggins, 2004) . Basically, mood choices can be seen through the form of clauses and sentences. The following figure describes the distribution of sentences and clauses of the student's authentic handwriting recount text. Based on the table 1, the students' recount writings have completed a structure of recount text. Both of the recount texts are written in the form of personal recount. In terms of social function, personal recount is a text which retells activities in the past (Anderson and Anderson, 2003) . In this text, the writer retells her personal experience on her birthday in series of events. The orientation of the text is written in the first paragraph to orient the readers to the in an introduction of setting and characters. There are basically three events in the general organization. Mostly happened at school, in the classroom and at home, meanwhile the setting of time vary from the morning of her birthday (Event 1) until the next day of her birthday (Event 2 and Event 3), specifically during the after school. The first event is about her disappointment over the plain reaction of her birthday. Then, the second event is talking about the next day morning of her birthday. Unfortunately, the reorientation is not included in the text. It is usually written to summarize the experience and sometimes offers personal comments of the writer about the whole sequence of events (Derewianka, 1990) . Based on the overview, it can be seen that the ability of the writer is sufficient enough to fulfil the criteria of writing recount text.
Total of Clauses/Sentences
Total Clauses 28
Sentences 18 Declarative sentences 28
Positive declarative sentence 25
Negative declarative sentence 2
Interrogative declarative sentence 1
The table shows that there are total 28 clauses in 18 sentences in this text with 25 clauses (89%) are positive declarative and the rest are negative and interrogative declarative. It indicates that the student considers the readers as the recipient of information or in the potential role of acknowledger (Eggins, 2004) . The fact that she writes her recount text using declarative mood is considered relevant with the characteristic of recount text which is to give information to the readers. Since it is retelling the past, majority of the clauses are also written in past tense with verb II as the Finite. However, there are several errors in which she confuses the tense of the Finite. Based on the figure, there is an inconsistency of Verb in the text. Taken from the same sentence, the clauses above do not show an agreement in terms of tense. The first Finite is using past tense (left) while the second one is using present tense (isn't). This kind of error occurs in six sentences. For instance, Then I take a bath and ate my breakfast.
There is a contradictive form of Finite as ate is already in the correct form, m eanwhile take is supposed to be took as it follows the tense of telling past event.
Besides, Modal Finite to express ability (could) also appears in several clauses. The use of modal finite in a recount text is probably to show her personal opinion toward a special inability and ability. However, there is an irrelevant form of modal finite as described in the following example: From the examples shown in the figure 2, we can see that another inconsistency occurs in the form of negative declarative mood. In this case, the way she uses could over can shows her ability in differentiating the form of the modal finite based on the tense. However, an error occur again as the predicator say is replaced by said after the Modal Finite couldn't. Overall, she has described her experiences in good sequences and complete sentences. However, due to the inconsistency of the Finite, the mood choice of the text might be affected.
Experiential Metafunction Analysis
Experiential Metafunction identifies how reality is presented in the language. In fact, it involves the exploration of experiential meaning in the clause and logical meaning between the clause complexes (Eggins, 2004) . Based on the student's text, it can be summarized that majority of her clauses (46%) are written in Material process meanwhile the rest are mental process (21%), relational process (21%) and verbal process (12%). The following figure shows an example of material process taken from the text. The way she uses material process as the description of her experience shows her understanding toward social function of recount text to retell an action in the past experiences. She also uses mental process to add her personal comments toward the events. Although the error in the form of verb still occurs, the following example shows the reality of her personal feeling: Figure 4 The error in mental process everything. There are two errors in the sentence in which the circumstance of time require the preposition on and the verb felt was mistakenly spelled. This is probably because of the overlap of her understanding toward the use of affix s in the present tense structure.
Textual Metafunction Analysis
After analysing the interpersonal and experiential structure, textual metafunction is derived to identify topic of the clause. Textual metafunction is expressed by Theme and Rheme (Gerot & Wignell, 1994; Thompson, 2014) . From the sample of the text, it was found that majority of the clause are unmarked. However, the following example shows a marked sentence: Figure 5 The theme structure of the text On the next day, I woke up with a low spirit.
Theme Rheme
There are several clauses written like figure 5. She might want to give a better transition for her writing organization and emphasis to a part of the clause. The theme On the next day is marked because it is considered as the most important left part in the expression. She might want to give more emphasis to the explanation of time along with her activities. If we identify the topical change, the sequences of the theme might not follow the normal distribution of theme-rheme structure. On the next day, I woke up with a low spirit. The figure shows that every sentence is marked by the sequence of time. Although, most of the theme is written as the pronoun I, there are marked sentences which put more emphasis on parts of the clause. As a review, most of elaboration of the event lacks of reference. From the first sentence to the second sentence, it almost bring a new topic because there is an absence of the use of pronoun such as it, this, that or those to refer back to the theme or rheme in the previous sentences. However, she has made an effort of giving clear information which still can form coherence. Therefore, both of the recount texts still cover an appropriate schematic structure and organization. Most of the participant in her sentences is I but in the figure, it shows some variety as she uses We went at 10 a.m.
Theme 4 Rheme 4
My family who joined totaled three cars.
Theme 5 Rheme 5
The figure 7 represents another error schematisation written in the second text. Not only the student cannot interpret the sequence based on the proper generic structure but she seems to be lack of exposure. The word 'tomorrow' is slightly rare in the writing of recount because it is ideally representing a story of a past. Meanwhile, the use of 'today' is misplaced because it has to be in the past. From the sentence, it seems that the choice of word is literally translated from Indonesian language and the structure of the language simply borrows Indonesian spoken language structure. This shows an evidence of interlanguage interference occurs in the student's writing.
IV. CONCLUSION
Based on the overview, it is clear that the students have made their best efforts to write a recount text about their experiences. However, they revealed two important findings related to the generic structure and linguistic features of the genre. First, in terms of the generic structure, they have performed a good control in writing recount text. It can be seen from the schematic structure of the recount texts. In terms of language features, there are still several errors in spelling, punctuation and capitalization. In term of Interpersonal metafunction, errors usually occur in the Finite as there is an overlap of past tense and present tense. Basically, mood choices derived in the text is suitable enough to the characteristic of the recount text, which is declarative. Using transitivity structure, it is found that most of the clauses are written in material process and it still lack of reference in the themerheme structure. The roles of teachers are critical in maintaining on-going process of writing. In conclusion, learning writing cannot be done in one sitting. Thus, both teachers and learners have to maintain active communication in order to successfully create a meaningful writing class. Although this study concerns on EFL students and the teaching of writing, the result cannot be generalised to be eligible to all EFL students. Therefore, further researches in larger dimension are required.
